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service providers constitute the remainder of the group charged with the responsibility 
of writing the IFSP. The elements required for an IFSP, as stipulated in PL 108–446, are 
summarized in Table 2.6.

The IFSP was intentionally designed to preserve the family’s role as primary care-
giver. Well-constructed IFSPs, which are reviewed every six months, fully support the 
family members and encourage their active and meaningful involvement. This think-
ing is in keeping with an empowerment model (Turnbull, Turnbull, Erwin, Soodak, & 
Shogren, 2015) that views families as capable (with occasional assistance) of helping 
themselves. It allows parents to retain their decision-making role, establish goals, and 
assess their own needs. It is also in keeping with our support of an ecological perspec-
tive (Gargiulo & Kilgo, 2014), which argues that one cannot look at a child without 
considering the various systems and spheres of influence that provide support—in this 
instance, the infant or toddler’s family and community.

Information obtained from the assessment of the family and data about the 
infant or toddler’s developmental status are used to generate outcome statements 
or goals for the child and his or her family. Practitioners are increasingly emphasiz-
ing real-life or authentic goals for children with special needs (Pretti-Frontczak & 
Bricker, 2004). These goals, which are based on the priorities and concerns of the 

  TABLE 2.6  Comparable Components of an IEP and IFSP

Individualized Education Program Individualized Family Service Plan

A statement of the child’s present levels of academic 
achievement and functional performance, including involvement 
and progress in the general education curriculum

A statement of the infant or toddler’s present levels of physical, 
cognitive, communication, social/emotional, and adaptive 
development

No comparable feature A statement of the family’s resources, priorities, and concerns

A statement of measurable annual goals, including benchmarks 
or short-term instructional objectives for children who take 
alternate assessments aligned to alternate achievement 
standards 

A statement of measurable results or outcomes expected to be 
achieved for the infant or toddler and the family

A statement indicating progress toward annual goals and a 
mechanism for regularly informing parents/guardians of such 
progress

Criteria, procedures, and timelines used to determine the degree 
to which progress toward achieving the outcomes or results is 
being made

A statement of specific special education and related services 
and supplementary aids and services, based on peer-reviewed 
research, to be provided and any program modifications

A statement of specific early intervention services, based on 
peer-reviewed research, necessary to meet the unique needs of 
the infant or toddler and the family

An explanation of the extent to which the child will not 
participate in general education programs

A statement of the natural environments in which early 
intervention services will appropriately be provided, or 
justification, if not provided

Modifications needed to participate in state- or districtwide 
assessments

No comparable feature

The projected date for initiation of services and the anticipated 
duration, frequency, and location of services

The projected date for initiation of services and the anticipated 
duration of services

No comparable feature The name of the service coordinator

At age 16, a statement of transition services needed, including 
courses of study in addition to measurable postsecondary goals

The steps to be taken to support the child’s transition to other 
services at age 3

SOURCE: Adapted from Individuals with Disabilities Education Improvement Act of 2004, Title 20 U.S. Code (U.S.C.) 1400 et seq, Part B Section 614 (d) (1) (A), and Part C Section 
636 (d).


